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Acknowledgement of Country

We acknowledge the Traditional owners of the
land on which our school has been built. We
would also like to pay our respects to Elders of
the past, present and future for they hold the
wisdom, memories, traditions and culture of
their people and we acknowledge that they are

the custodians of the land and waters around
us.
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28 Discuss Whole School Approach to the teaching of reading
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To decode and process words, symbols or actions to derive or construct meaning.

It includes interpreting, critically analysing and reflecting on the meaning of written
and visual, print and non-print texts. acara, 2023

Reading includes two vital components that need to be mastered
« Being able to decode letters on a page or screen into words.
« Being able to understand and build meaning from the text.
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Research on learning to read: Model

The Simple View of Reading

. Reading comprehension
: Language
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Research on learning to read: Model

{ OF ND2NRdJdzZAKQa wSI RAY 3

@ Background Knowledge
(facts, concepts, efc)

© Vocabulary
(breadth, precision, links, etc.)

Skilled reading

Fluent execution and
coordination of word
recognition and text
comprehension,

increasingly strategic

@ Language Structures
(syntax, semantics, etc.)

O Verbal Reasoning
(inference, metaphor, etc.)

0 Literacy Knowledge
(print concepts, genres, etc.)

Word reading

@ Phonological Awareness
(syllables, phonemes, etc.)

® Decoding
(alphabetic principle,
spelling-sound correspondences)

Adapted from Scarborough, H 2001,

. . . ‘Connecting early language and literacy

Increasl ngly automatic to later reading [dis]abilities: Evidence,
theory and practice” in Neumann, 5 and
Dickinson, D (eds.) Handbook of Early
Literacy, Guilford Press, New York.

© Sight Recognition
(of familiar words)
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Reading through the Australian Curriculum Prep-Year 6
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Department of Education Evidence Based Research

The Reoding Position Statement (PDF, 2MB) is the department’s policy for e ummmmm— Reading is one of the most researched aspects of learning. A vast body of IA Review of Literature
teaching reading through the Australian Curriculum, across all learning areas and e ' contemporary cognitive research provides clear direction on the most effective [The Improving reading outcomes for students with reading difficulties and
phases -

way to teach reading, disorders in jis secondary: A revipw of the literpture (PDF, SMB) shares
kcurrent evidence-based research in the teaching of reading and in reading
idisorders with junior secondary school leaders, class teachers, speech

pathologists and other key literacy educators. it details how teachers can

The Pasition statement supports schools to conceptualise the most effective
way to teach reading and has been developed from the vast body of
contemporary research summarised in the Effective Teaching of Reading

The department's Effective Teaching of Reading Literature Review (PDF,
EMB) provides a synthesis of existing research on how children learn to read. it
can inform the effective teaching of reading for all students through the

improve reading achievement for all students in junior secondary, why some
Literature Review. Tare Australian Curriculum. students struggle, and how education professionals working collaboratively can
. o) sustain positive transitions into and through junior secondary. D —

Additional readings:

e Australian Education Research Organisation 2023, ‘{ntroduction to the science of reading” (PDF)

e  Australian Council for Educational Research 2005, ‘Teaching reading: Report and recommendations’

e  Reading Through the Australian Curriculum Implementation Guide and Signposts

.

DoE Reading Modules




CHSS Effective Teaching of Reading
Supporting Documents

The Effective Teaching of Reading Proficiency Progression V1
Chapel Hill State School - The Effective Teaching of Reading Prep - Year 6 2025
Department of Education Evidence Based Research
The Reading Position State 1 (PDF, 2M8) t's policy for f learning. A vast body of A Review of Literature Professional
i leari - e g reading outcomes for students with reading diffculies and
phases. Mway to teach reacing Bl M o AT of 5 bR 008, SN i Practice Demonstrate Apply knowledge Support colleagues- Full Lead colleagues- Aspirational and/or
The ¢ Effective Teoching of Reoding Literature Review (POF, [éisorders with junior secondary schoolfeaders, class teachers, speech Implementation COACH
v n [GMB) provides a synthesis of exsting research on how chidren learn to read. it pathologists and other ke teracy edueators. I detais how teachers can - T s 5 5 reee s 4 ” :
contemporary research summarised in the Effective Teaching of Reading an '8 of reading for all students through the | mprove reading achievement for all students in junior secondary, why some |Word reading or isan comp for reading comprehension. Word reading is the ability to recognise written words accurately and automatically.
Uterature Review. Bustratan Currculum. tudents struggle,
ustain positive transitions into and through junior secondary. sl i ifos:
'ord reading requires:
Additional readings:
®  Australian Education Research Organisation 2023, fing’ (POF) lo  Teaching of phonics- within word corr dence: the ph of spoken English and the graphemes of the written English (sound-spelling
o Australian Councilfor Educational Research 2005, ommendat correspondences)
o Reading Through the Australian Curriculum Implementation Guide and Signpost i 2 . N ¢ i s
. u;l"' i "',‘2 -l S lo applying skills ( g and and ge of the English writing system to read (decode) and spell (encode) words
lo  recalling words with automaticity as a result of orthographic mapping is transfer apply from sound, word, sentence level, through explicit teaching of spelling
(review, teach, practice, apply) and guided reading practice (use of decodables)
mle View of Benting - - fomboroughsResdeg pe 5 : — = l*  reading the words in connected text with fluency.
[The Simple View of Reading s theoretical framework widely supported for IScarborough's Reading R ems an he Simple View of Reading, identifying langua et z 2 Fole g 3 3 T &
Chapel Hill State SChOO'S | oo v a8 ls 2 heoretial i stmscrigor PEORYS Sasbe R AT s e s SRt e SRSt o Learning is sequenced across year levels. It reflects teaching word reading and spelling in the curriculum. It is ic, ¢ and sy
Guiding Frameworks  [gain meaning from tex, is the product of word reading and language comprehension. "
[The Simple View of that if either comy s students transition from beginning to skilled reader. . i . . .
. , Word Reading [Teachers: [Teachers: [Teachers: [Teacher:
- T comblnation. [DECD, 3036 1] - become familiar with and deliver | -  deliver instructional routines for | -  deliver a consistent PLD’s phonics | -  deliver a consistent PLD’s phonics
Guided by Sharratt Five Oral Language Phonological Decoding Fluency Vocabulary PLD’s phonics scope and PLD'’s phonics scope and sequence) scope and sequence and whole scope and sequence and whole
stions fc hers Awarene N : " : : "
uslaoas ot Taec ket sequence to teach sequenced to teach sequenced groups of school systematic synthetic phonics| school systematic synthetic phonics
groups of letter sound letter sound correspondences with instructional routine to develop instructional routine to develop
Wh aching? /hat Teaching? . " e " " . " " " . "
i terate The o E".g .:ﬁ.w Y = ™ sesand.. [ The sbilty to meke meaning from the cor with stud (reading and writing of word reading and spelling including| word reading and spelling including
«  Theessential Elements of Oral language through: d the ability ly and s, includ language of text with high level proficiency (reading and writing of decodable decodable words) including daily daily review, explicit teach, daily review, explicit teach,
Language and Reading through the to manipulate those parts at the word, | automatical, including: (includes punctuation and phrasing). in > s
Australian Curriculum *  Recounting m;zle. onset-time, and phoneme level e +  Context (background) knowledge words) including daily review, review, explicit teach, practice practice and apply components. practice and apply components.
« Storyteling including . ency related to the text *  Background Knowledge - facts, ;o : : <
Paplanlnghow ligr s relationship between letters and T 5 ConCAK ot et explicit teach, practice and apply and apply components. - embed word routines to teach - embed word routines to teach
© Talking about the past and future « Rhyming aliteration sounds, sometimes caed the ‘written words without error word (base, prefixes, suffixes, roots) [ o Vocabulary — breadth, precision, links components embed word routines to teach spelling, spelling generalisations, spelling, spelling generalisations,
« Summarising o Sentence segmenting ‘slphabetic principle . oread [ the word etc B . % 3 e S e
«  Figurative language (including for o Syliables *  phonemes/graphemes quickly and with relative ease and links to other words (noun, verb, | e Inference - going beyond what is - become familiar with and delivers spelling, spelling generalisations, morphology and word origin morphology and word origin
persuasion) « OnsetandRime o vowels « prosody- y inaway i i - . i
« consonants that mirrors the sound of natural |« Etymology - the origins of the word | = Language Structures - understanding word routines to tegch spelling, morphf:logv and word origin according to ACV9 according to ACV9
Phonemic Awareness is: «  digraphs (consonant and vawel) spoken language and the author's eg. French, . Lats 1 spelling generalisations, according to ACV9 - are supported and offered tailored | -  are supported and offered tailored
« number of sounds in a word o tigaphs intent etc) « Text Structures - and understanding L 4
«  orderof soundsina word ©  quadgraphs © Vocabulary related to the text text types, genve, text features, morphology and word origin are supported and offered professional development to professional development to
«  diference of sounds in words + morphol listening and reading) Tir 2 and 3 purpose and intended audience : ¢ . ; 3 ?
. il st words « Self-Monitoring and Verbal according to AC V9 scaffolded professional improve skills ; improve skills )
(substituting, deleting, blending, o Vocabulary © M Uhguacy ek voculiy . oo Ayt - are supported and offered development - support colleagues with the whole | -  support colleagues with the whole
g i store of words that are nstant above with a view to Justifying wi - . . 3 3
P skl e recognisable 10 resder because evidence from the text scaffolded professional school implementation of word school implementation of word
.o concepts, i i
ot rot o bsioyde development, as part of on- reading reading
«  Comprehension strategies which boarding to CHSS
enhance and support comprehension
(before reading)

CHSS Reading Framework

Reading Proficiency Progressions
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2024/2025 Reading Committees

Word Reading
(Leia)

SSP program (PLD)

Guided Practice using
decodable texts

Language Comprehension
(Shelley)

Explicit routine for teaching
vocabulary
— 3 Tier 2 words/week

Fluency routines

HITS for building background
knowledge

Shared and Dialogic Reading

Monitoring of

Reading
(Louise)

DIBELS
PAT R



Reading at CHSS

» Use an evidencekased approach
Science of Reading

- Teachers explicitly teacher word @ ‘ Australian
reading and language CURRICULUM
comprehension

* Reading is taught across all
learning areas

Scarborough’s Reading Rope

® Background Knowledge
(fact INCEPLS, €1

The Simple View of Reading

Skilled reading

Fluent execution and

© Vocabulary
(breadth, prec

. . o languaglze S;r;‘lct‘l‘ues‘-“
. Reading comprehension (syntax, semantics, etc.)
O Verbal Reasoning
L (] lilul;(;t ).(nu‘wl'edgbci ‘
. anguage
Word reading X suag .
comprehension

Word reading

@ Phonological Awareness
(syllables, phanemes, etc

14 .
® Decoding
(alphabetic principle

© Sight Recognition
(ot tamitiar words)




The Simple View of Reading

Scarborough’s Reading Rope
. R‘eadmg COmpTEhensmn l.a nguage comprehension
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Teaching of Word Reading (==
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Skilled reading
Fluent execution and

Word Readingg Guided Reading Practice using decodable texts

Structure Synthetic Phonics Decodable texts contain lettesound correspondences that students
have already learned.
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Explicit spelling instruction-P x 5 times/week and ¥@ x 4 times/week
which include targeted activities, including dictation

Differentiated reading instruction-B x 4 times/we
and clinic groups ¥@, as needed -




PLD at CHSS
Step By Step
Guide M-F
END®

Years 1-4

Explicit Instructional Routines

for PLD P-6

Whole School Expectations for teaching PLD

Your Week at a Glance- 30-minute PLD session

Expectations for guided practice

P-2 and Intervention 36

See example Guided Practice Routine below

Year1 & 2
Monday Tuesday Wednesday Thursday Friday
Daily Review Daily Review Daily Review Daily Review Daily Review

Explicit phonics and
spelling instruction
(all lists’ rules)

Organising materials
for the week
(pasting in lists and
dictations)

Spelling and
segmenting activity

Explicit teaching of
Irregular High
Frequency Word (s)

Explicit phonics and
spelling instruction

Spelling and
segmenting activity

Explicit teaching of
Irregular High
Frequency Word (s)

Explicit phonics and
spelling instruction

Vocabulary activity
with spelling words

Explicit teaching of
affixes

Weekly phonics and
spelling revision

Dictation

Explicit teaching of
affixes

Weekly phonics and
spelling revision

Dictation

WE DO WE DD WE DD PREP 4'h Rotation
Guided practice Guided practice Guided practice
2x15min rotations 2x15min rotations 2x15min rotations WE DO
Guided practice
T Group 1 T Group 1 T Group 1 21 5emin roketions
TA Group 3 TA Group 2 TA Graup 2 T Group 2
ind. | Group 2 " ind. Group 4 Ind. Group 3 TA Group 1
Ind. | Group4 ind. Group 3 Ind. Group 4 Ind. Group 4
Ind. Group 3
T Group 2 T Group 3 T Group 4
TA Group 4 TA Group 4 TA Group 3 T Group 3
Ind. Group 1 | ind. Group 2 Ind. Group 1 TA Group 4
ind. | Group3 Ind. | Groupl Ind. Group 2 ind. Group 2
ind. Group 1
You Do: You Da: Yous Do: -
Independent Practice Independant Practice |I'Iqu:p|:.n|;||_-n1_ Practice
(Mot with an Adult) (Mot with an Adult] {Not with an Adult)
Sound knowledge Sound knowledge 'EUL!I':ﬂ.l‘-I'IWh'd.gI_' .
activities combined activities combined activities combined with
with fine matar, with fine motor, fine motor, handwriting
handwriting and hands | handwriting and hands | 3nd hands on elements
on elements on elements
B



WORD READING

Structured Synthetic Phonics Program - PLD

Teaching Sequence Manual

13 /8 W)
Screening & Tracking Manual

PLD at CHSS
Step By Step
Guide M-F

Years 1-4




Phonics/ Spelling
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Guided Reading Practice —
Word Reading with decodables




Prep Samples
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Year 1 Sample



[T S —"————

u

=

Ena T3




Year 2 Samples
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The Simple View of Reading

. Reading comprehension ® Rackground Knomiedge Stiiled reading

Language Comprehension &

Including:

« Shared and Dialogic reading instruction using authentic, rich texts (linked to year level curriculum requirements)
« Building background knowledge,

» Explicit instruction of Tier 2/3 vocabulary,

* Fluency routines.

Twilight sessioig Link To Parent Twilight Session Video



https://www.youtube.com/watch?v=QHaIBQ1kL9w&t=2s

Good jobs
c 2( ] e{ nﬂ ,a 'l Better services
Great lifestyle

Department of Education

Research on learning to read: Model

{ OF ND2NRdZAKQa wS Art

Language comprehension ?ﬁ“‘fﬁﬂi F})
@ Background Knowledge Skilled reading REA REREA
(facts, concepts, etc.) ) | WS RENAT
. . . Fluent execution and
© Vocabulary increasingly strategic coordination of word CHRISTOPHER SUCH

recognition and text

(breadth, precision, links, etc.)
comprehension,

@ Language Structures
(syntax, semantics, etc.)

O Verbal Reasoning
(inference, metaphor, etc.)

0 Literacy Knowledge
(print concepts, genres, etc.)

Word reading

@ Phonological Awareness
(syllables, phonemes, etc.)

® Decoding
(alphabetic principle,

Adapted from Scarborough, H 2001,
‘Connecting early language and literacy

spelling-sound correspondences) increasingly automatic to later reading [dis]abilities: Evidence,
o Sight Recognition theory and practice” in Neumann, 5 and
- Dickinson, D (eds.) Handbook of Early
(Of familiar word S) Literacy, Guilford Press, New York.




LANGUAGE COMPREHENSION Arte

Explicit Vocabulary Routine

mmnn“cE Correctly pronounce the target word and have students
repeat clearly and accurately.

vasl

Share child friendly definition that includes words students
|.l| DEFINE ; : .
== already understand. Show image and discuss relationship.
PUT IN Provide examples of the word used in different contexts
CONTEXT to help clarify meaning and utility.

Provide examples / non-examples. Discuss part of speech,
synonyms / antonyms and word family (afflxes)

c INTERNAL Break into syllables, examine graphemes
STRUCTURE and/or morphographs in target word. '

ACTINE  Provide muttiple opportunities for students <
PRACTICE to hear, say, read and write the target word. s

CHRISTOPHER SUCH

compare
compares
compared
comparing
comparison
comparable

Compare ...

To consider the differences or similarities
between things

 convert
» modify h
R

com/pare
* alter A

==

In English, we will compare Cinderella with Cinders Rox o see
which we prefer.




LANGUAGE COMPREHENSION

Fluency Routines

LET'S PRACTISE

Choral

Echo

Repeated

Paired

Reading aloud as a
group with the
teacher

Teacher modelled
and repeated by
students

Rereading a text to
build accuracy and
speed

Two students, one
text




LANGUAGE COMPREHENSION

Building Background Knowledge

i
i

i R
-
D ~

Background
J/ Knowledge
A




LANGUAGE COMPREHENSION

Shared and Dialogic Reading

Shared and Dialogic Reading - Planning

Support
Year 4
Interactive routines

Teaching reading strategies
Reading Position Statement
Background knowledge
Fluency routines

Question the author - reading
QtA Bookmark

Text The Twits - Roald Dahl

Comprehension

Instruction \\\;/ Learning Area  English U1

wits (Questioning

Primary Text The Twits - Roald Dahl

e The Twits short film
e Click View - Various short films

Supplementary Texts

By the end of this unit, students will be able to:
« explain how language features, images and vocabulary are used to engage the interest of audiences
o describe literal and implied meaning connecting ideas
e create structured texts to explain ideas
« use language features to create coherence and add detail to their texts
.

Learning Intention

demonstrate understanding of grammar
select vocabulary from a range of resources

e Ugly thoughts make ugly people




MONITORING OF READING

« Monitoring progress using DIBELS and PAT R:

 Tool used to identify next steps for word reading and language
comprehension

 data collected at key junctures throughout the year

* |dentifies next steps for all students




CHAPEL HILL STATE SCHOOL

n
Reading at Home in the Early Years
Dear Parents and Carers,
As part of Chapel Hill State School's (CHSS) Explicit Improvement Agenda (EIA) on the Effective Teaching of Reading, our

teachers have reviewed our home reading program this term to ensure that home reading aligns with our classroom
explicit teaching instruction for reading. Reading instruction at CHSS is evidence-based and aligns with the Department of
Education’s (DoE) Reading Position Statement.

Reading is the process of decoding and making meaning from texts as shown in the theoretical framework, The Simple
View of Reading shared below:

The Simple View of Reading

——
comprenension

We know that our students need to have both Word Reading and Language Comprehension to attain reading
comprehension success.

Parents and Carers are asked to support your child using decodable texts and rich authentic texts using a shared reading
spproach where you are encouraged taread togather at home on a daily basis. Daily reading of decodable texts and shared
reading provides your child with an opportunity to develop a love of reading.

We are excited this year to include 'hard copy’ decodable texts for home reading in 2025. (Thank you again to our P & C
for funding these resources.)

What Are Decodable Texts?

Decodable readers are specially designed books that use a controlled set of phonic sounds and words, allowing children
to apply their developing decoding skills. These readers are essential for early readers as they help build confidence and
improve reading proficiency by ensuring children can successfully read and understand the text using the phonics
knowledge they have acquired in the classrooms.

Accessing ‘Hard Copy’ Decodable Readers st Home
Our Prep to Year 2 students will have access to decodable texts for home reading starting from next week.

Students in Prep and Year 1 will be sent home one ‘hard copy” decodable text each week for them to read with their
Parents/Carers. Year 2 students who are still working on their word reading will also be allocated one decodable text

each week_This text will be selected by the classroom teacher and will focus on revising phonics sounds (word reading)
that have explicitly taught or revised by their teacher. Decodable texts should be read multiple times across the

week.

Accessing Online Decodables at Home

Parents and Carers will also have access to the Decodable Readers Australia (DRA) websit from next week, where your
child can continue their word reading practice with other decodable texts. The DRA platform is an optional extra to
support your child’s development in reading. Parents are encouraged to prioritise reading the ‘hard copy’ text first, and

supplement this with additional texts for practice using the online platform, as necessary.

* Encourage children to read, read and read more:
« word reading P-2 and 3-6 (as needed) with decodables;
 shared reading P — 6 with rich picture books/texts.



_ What to do if I get stuck...
Word Reading at Home Qi

i
"% 0 Put your finger under the word

- Decodable Readers Australia (DRA) | €82

O Ask yourself ‘Did that make sense?’

« Hard copy books are sent home weekly
« Families also have access to DRA online with our teacher allocating revision texts for
additional word reading practice.



Understanding the Significance of Decodable
Reading Books S—

* Decodable reading books play a crucial role in eviddrased instruction,
enhancing reading skills through a wedlfined sequence.

« To optimise reading instruction, it is essential that decodable readers offer a
Of SI NJ LJ &K@ I éunldcRthd cad@ dzRe§hRnicé their fuendy

* For achieving successful literacy outcomes, the provision ofdqughty
decodable reading books with ag@propriate themes is essential.



Wil all children be reading the same
readers at the same time?

* The great thing about decodable readers is that through progress
monitoring, students can be reading different levels of decodable
books that match their needs.

* |t IS best to have students read books that have phonics knowledge
and word complexities that need to be consolidated.

Ny . Ead




How often should children be reading
decodable books?

* The answer to this question is simple....DAILY....

 Students should be given daily opportunities to read aloud using the
same text to practice word reading.

* |deally 10 minutes of home reading time each night (if possiple)
particularly important in the early years®

* We understand families are busy, so please do what you can.



How many times should a book be read?

* Repeated reading has a high effect size on fluency.

* We recommend 3 reads:
M® 5SO2RS (UKS ¢62NRa oAuQa 21 AT
being sounded out and decoded).

2. Reread the text to increase the speed of decoding.

3. Reread the text and add prosody, making the read sound R -
conversational. E



When do students move off decodables?

* Decodable readers serve a particular purpose for a limited amount of
time.

* They support students word reading, in a systematic way, as students
build their code knowledge and reading skills.

* When children have mastered word reading, we focus on the other
side of the house language comprehension




The Importance of Shared Reading for All

« An important aspect of shared reading is the conversation that occurs between the adult and
child during the reading.

* Provides children with access to a world of sights, sounds and words that may be quite different
from what they experience in their homes, communities and school.

« Pausing while readingndtaking the time to discuss details in the stoy I Yy & dzLJLJ2 NII @& 2
oral language development.

» The conversation might focus on the storyline, such as characters or where the story takes place;
It may focus on similar experiences the child has had to those that happened in the book; it may
focus on specific words; aspects of print; or concepts that are new to the child.

 When you read aloud to your child, they hear and learn lots of new and sophisticated words and
sentences they may not hear or use in everyday conversation. If the story includes new words, it
IS suggested parents/carers take the time to tell your chid what the word means. This will assist
with developing their repertoire of words (vocabulary bank).




What books should be used for shared reading?

In the early years of reading instruction, children engage with different books for different purposes.

+ ANDdz tfée Fff OKAfRNBYQa 06221a | NB | LILINRZ LINR | §
detailed pictures and are interesting to the child.

Picture books are a great for shared reading in the early years.

We strongly suggest that these rich texts are reread to your child multiple times throughout the week
to develop their comprehension skills, vocabulary knowledge and confidence building to develop into
a lifelong love of reading.

Thefollowing link is a Department of Education modelled exampkhafed readingincluding the
ueldJSa 27 O2YyOIOSNAIUGAZY Y2Z2au OSYSTAOAILT F2N OKA



https://youtu.be/ItWVGjCqBNQ

Library Borrowing

* Encourage children to borrow from the school library each week
 Children Prep to Year 1 can borrow 3 books/ week

 Children Years 2 to 6 can borrow 5 books/week

* \We also have eBooks and audio books available




Misconceptions about reading

Reading is as natural as speaking, therefore immersing children in print and literature will

teach all children to learn.

Although some children can put together the pieces of the puzzle with a smattering of
phonics and exposure to books, the majority of students require the of reading

through a approach.

Teaching children to look at pictures, skip over words, guess words based on context will

develop the strategies necessary for reading.

Children need the skills to decode the alphabetic principle, the pictures will not help them

do this. It wllljust make them more reliant on guessing the words.

There are hundreds of ways to teach reading therefore no single way will work for all children.

As cognitive neuroscientist Stanislas Dehaene states, “When it comes to reading,
alllchildren] have roughlg the same brain that imposes the same constraints and the same

learning sequence” (2009).



Questions




